
CPSY 423 THEORIES OF COUNSELING & PSYCHOTHERAPY:  
CHILDREN & ADOLESCENTS  

LOYOLA UNIVERSITY CHICAGO  
DEPARTMENT OF COUNSELING PSYCHOLOGY 

SPRING 2022 
 
Instructor: Chelsea N. Yanuaria, M.A.    
Email:  cyanuaria@luc.edu 
Phone: (253) 335-1081 
Office Hours: Tuesday 12:00–1:00 pm by appointment (https://luc.zoom.us/j/85885856281) 
Class Meeting: Tuesday 4:15–6:45 pm, Corboy Room 306 (https://luc.zoom.us/j/84247757083) 
 
My preferred modality of communication is via email. I am committed to monitoring my email 
carefully and responding to your messages within 24 hours during the workweek.  
 
School of Education Commitment - COVID-19: Loyola’s School of Education (SOE) 
recognizes that this is an unprecedented time. We understand that moving into the 2021-2022 
academic year while living in the context of the COVID-19 pandemic may stir feelings of 
uncertainty, fear, or anxiousness. We want you to know that your safety, health, and well-being, 
as well as that of our faculty and staff, remain our primary concern. We want to be able to 
support you in any way that we can. We ask you to embody the Jesuit value of  Cura 
Personalis, or care for the whole person, as we prepare to learn together. We ask that you 
consider your way of being in this community, to act with care, and treat all with dignity to keep 
yourself and others safe.   If you are not feeling well, please use Loyola’s SYMPTOM Checker. 
It can be found on the webpage or APP Loyola Health under the COVID -19 Related 
Information Tab at the top of the page. 
 
The University understands that you may encounter obstacles that make reaching academic goals 
more difficult. We strongly encourage you to access the Student Resources on  Loyola’s 
COVID-19 Response webpage for information, supports, and resources on basic needs such as 
housing, food, financial aid, and medical and mental health. This web page also offers 
information on official University communications, access to technology, and student services. 
All Loyola University Chicago administrators, faculty, and advisors are also here for you. 
  
The SOE is committed to working with all students to address any challenges that may arise 
during the semester. Please reach out to your professor as early as possible to discuss any 
accommodations you think may be necessary in order for you to successfully complete your 
coursework. Active and engaged communication with all of your professors is encouraged. We 
know the SPRING 2022 Return to Campus is once again a challenge for all of us, but through 
collaboration, communication, and shared responsibility, we will not only get through this 
difficult time; we will thrive.  
 
On-Campus COVID-19 Testing: Everyone in our community is strongly encouraged to 
participate in on-campus surveillance testing—even if fully vaccinated and boosted.  
 

mailto:cyanuaria@luc.edu
https://luc.zoom.us/j/85885856281
https://luc.zoom.us/j/84247757083
https://www.luc.edu/sas/aboutus/missionvisionandvalues/
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https://loyolachicago.us.newsweaver.com/mptytjt7x1/gcc792p2bnn10upsamtfix/external?email=true&a=6&p=9411439&t=645689


COVID-19 Required Personal Safety Practices: We all have a part to play in preventing the 
spread of COVID-19. Following a simple set of required personal safety practices can lower 
your own risk of being infected and can help protect others. All members of the Loyola 
community are expected to follow these practices while on any of the University’s campuses. 
Face masks or face coverings must be worn by all students, faculty, and staff while on any 
of Loyola’s campuses, when in the presence of others, in classrooms, and in public settings 
where other social distancing measures are difficult to maintain. Appropriate use of face 
masks or coverings is critical in minimizing the risks to others around you, as you can spread 
COVID-19 to others even if you do not feel sick. To keep the community safe, all Ramblers 
should get boosted as soon as they are eligible, wear high-quality masks over their mouths and 
noses, and test often. N95 masks are available for pick up at each on-campus testing site. Please 
be sure to review all LUC REQUIRED Safety Protocols. 
 
COVID-19 Reporting Protocol: If you test positive for COVID-19, continue to follow the 
University’s Positive Diagnosis Protocol and report your case to the University immediately by 
contacting COVID-19report@LUC.edu or by calling 773-508-7707.    
 
Exposure notification process update: Given the high transmission rate of the Omicron 
variant in Chicago, contact tracing is not pragmatic or effective at this time. Our COVID Care 
Coordinators will suspend contact tracing and will focus on those diagnosed with COVID-
19. Students, faculty, and staff who test positive for COVID-19 will be responsible for notifying 
their contacts; close contacts should monitor symptoms and test 5 days after exposure. Those not 
comfortable with identifying themselves can use solutions like Tell Your Contacts to report 
anonymously. 
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COURSE DESCRIPTION & OBJECTIVES: 
This course represents an introduction to theories of counseling and psychotherapy with a 
specific focus on working with children and adolescents. It is the goal of this course that through 
the class, students will gain a working knowledge of major theoretical orientations, consisting of 
their propositions, techniques, and applications. Specifically, therefore, this course is designed to 
help students achieve two learning goals, including (1) gaining knowledge of counseling 
theories, and (2) learning to apply knowledge and skills to case conceptualization. 
 
Note: The two course objectives are the objectives that students will be asked to evaluate at the 
end of the semester via the Smart Evaluation system. In the Smart Evaluation system, these are 
labeled (1) gaining a basic understanding of the subject (e.g., factual knowledge, methods, 
principles, generalizations, theories), and (2) learning to apply course material (to improve 
thinking, problem-solving, and decisions). The addendum to this syllabus (see last two pages) 
explains more about the Smart Evaluation system. 
 
REQUIRED TEXTS: 
 
Henderson, D. A., & Thompson, C. L. (2011). Counseling Children (8th edition). Boston, MA: 
Cengage Learning. 
 
*Selected chapters will be uploaded to Sakai from: 
 
Joyce-Beaulieu, D., & Sulkowski, M. L. (2015). Cognitive-behavioral therapy in K-12 school 
settings: A practitioner’s toolkit. New York: Spring Publishing Company.  
 
Murphy, J. J. (2015). Solution-focused counseling in schools (3rd edition). Alexandria, 
VA: American Counseling Association.  
 
Prout, H. T., & Fedewa, A. L. (2015). Counseling and psychotherapy with children and 
adolescents: Theory and practice for school and clinical settings. John Wiley & Sons, 
Incorporated. 
 
Winslade, J. M., & Monk, G. D. (2006). Narrative counseling in schools: Powerful & brief. 
SAGE Publications. 
 
Weisz, J. R., & Kazdin, A. E. (Eds.). (2010). Evidence-based psychotherapies for children and 
adolescents (2nd edition). New York: Guilford Press. 
 
Yalom, I. D., & Leszcz, M. (2008). Theory and practice of group psychotherapy (5th edition). 
Basic Books/Hachette Book Group. 
 
*Additional articles: 
 
Bronfenbrenner, U. (1986). Ecology of the family as a context for human development: Research 
perspectives. Developmental Psychology, 22(6), 723–742. https://doi.org/10.1037/0012-
1649.22.6.723 

https://psycnet.apa.org/doi/10.1037/0012-1649.22.6.723
https://psycnet.apa.org/doi/10.1037/0012-1649.22.6.723


 
Bronfenbrenner, U. and Morris, P. A. (2007). The Bioecological Model of Human Development. 
Handbook of Child Psychology (eds W. Damon, R.M. Lerner and, R.M. Lerner).  
https://doi.org/10.1002/9780470147658.chpsy0114 
 
Classen, C. C., & Clark, C. S. (2017). Trauma-informed care. In S. N. Gold (Ed.), APA 
handbook of trauma psychology: Trauma practice (pp. 515–541). American Psychological 
Association. https://doi.org/10.1037/0000020-025 
 
Felitti, V. J., Anda, R. F., Nordenberg, D., Williamson, D. F., Spitz, A. M., Edwards, V., Koss, 
M. P., & Marks, J. S. (1998). Relationship of childhood abuse and household dysfunction to 
many of the leading causes of death in adults: The adverse childhood experiences (ACE) study. 
American Journal of Preventive Medicine, 14(8), 245–258. https://doi.org/10.1016/S0749-
3797(98)00017-8 
 
Gušić, S., Cardeña, E., Bengtsson, H., & Søndergaard, H.P. (2016). Types of trauma in 
adolescence and their relation to dissociation: A mixed-methods study. Psychological Trauma: 
Theory, Research, Practice, and Policy, 8(5), 568–576. https://doi.org/10.1037/tra0000099 
 
Hall, T. M., Kaduson, H. G., & Schaefer, C. E. (2002). Fifteen effective play therapy 
techniques. Professional Psychology: Research and Practice, 33(6), 515–
522. https://doi.org/10.1037/0735-7028.33.6.515 
 
Kirschenbaum, H. (2004). Carl Rogers’s life and work: An assessment on the 100th anniversary 
of his birth. Journal of Counseling & Development, 82, 116-124. https://doi.org/10.1002/j.1556-
6678.2004.tb00293.x 
 
Katz, L. F., Maliken, A. C., & Stettler, N. M. (2012). Parent meta-emotion philosophy: A review 
of research and theoretical framework. Child Development Perspectives, 6(4), 417-422. 
https://doi.org/10.1111/j.1750-8606.2012.00244.x 
 
Meeker, E. C., O'Connor, B. C., Kelly, L. M., Hodgeman, D. D., Scheel-Jones, A. H., & 
Berbary, C. (2021). The impact of adverse childhood experiences on adolescent health risk 
indicators in a community sample. Psychological Trauma: Theory, Research, Practice, and 
Policy, 13(3), 302–312. https://doi.org/10.1037/tra0001004 
 
Nafziger, J., & DeKruyf, L. (2013). Narrative Counseling for Professional School 
Counselors. Professional School Counseling. https://doi.org/10.1177/2156759X1201600502 
 
Polanin, M., & Vera, E. (2013). Bullying prevention and social justice. Theory into Practice, 
52(4), 303-310. https://doi.org/10.1080/00405841.2013.829736 
 
Rumsey, A. D., & Milsom, A. (2019). Supporting school engagement and high school 
completion through trauma-informed school counseling. Professional School Counseling, 22, 1-
10. https://doi.org/10.1177/2156759X19867254 
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Schoeler, T., Duncan, L., Cecil, C. M., Ploubidis, G. B., & Pingault, J.-B. (2018). Quasi-
experimental evidence on short- and long-term consequences of bullying victimization: A meta-
analysis. Psychological Bulletin, 144(12), 1229-1246. http://dx.doi.org/10.1037/bul0000171 
 
Sprich, S. E., Burbridge, J., Lerner, J. A., & Safren, S. A. (2015). Cognitive-Behavioral Therapy 
for ADHD in Adolescents: Clinical Considerations and a Case Series. Cognitive and behavioral 
practice, 22(2), 116–126. https://doi.org/10.1016/j.cbpra.2015.01.001 
 
Vacek, S., & Whisman, M. A. (2021). Traumatic events and adolescent psychopathology in a 
United States national probability sample. Psychological Trauma: Theory, Research, Practice, 
and Policy, 13(3), 277–283. https://doi.org/10.1037/tra0000961 
 
Vera, E., Hill, L., Daskalova, P., Chander, N., Galvin, S., Boots, T., & Polanin, M. (2019). 
Promoting upstanding behavior in youth: A proposed model. Journal of Early Adolescence, 
39(7), 1020-1049. https://doi.org/10.1177/0272431618798514 
 
*Additional media:  
 
Counseling and Psychotherapy Theories in Context and Practice (luc.edu) 
Adlerian Play Therapy (luc.edu) 
Cognitive-Behavioral Child Therapy (luc.edu) 
Gestalt Therapy with Children (luc.edu) 
Group Counseling with Adolescents: A Multicultural Approach (luc.edu) 
Group Counseling with Children: A Multicultural Approach (luc.edu) 
Narrative Family Therapy (luc.edu) 
Narrative Therapy with Children (luc.edu) 
Person-Centered Child Therapy (luc.edu) 
Solution-Focused Child Therapy (luc.edu) 
Three Approaches to Psychotherapy (1964) Part 1: Client-Centered Therapy with Carl Rogers, 
Ph.D. - YouTube 
Three Approaches to Psychotherapy (1964) Part 2: Gestalt Therapy with Frederick Perls, M.D., 
Ph.D. - YouTube 
Three Approaches to Psychotherapy (1964) Part 3: Rational Emotive Therapy, with Albert Ellis, 
Ph.D. - YouTube 
Childhood trauma impacts millions of Americans, and it’s having devastating consequences - 
YouTube 
The overwhelming impact of childhood trauma on Chicago's West Side - YouTube 
Treating trauma early to help children cope down the line - YouTube 
Emotion Coaching Theoretical Overview 
Hand Model of the Brain 
Meta-Emotion – Sadness 
  
COURSE REQUIREMENTS: 
Attendance: Students are required to be present for the entirety of class except in the case of 
illness or emergency. If you must miss part or all of a class, notify the instructor via email. Two 
points will be deducted per missed class unless the absence is excused by the instructor.  

http://dx.doi.org/10.1037/bul0000171
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Participation and Professional Decorum (20%): Students are expected to have read all 
material for the course and engage in respectful class discussion on the readings. Each person 
brings to this course a wealth of ideas, knowledge, and skills based on their own personal and 
professional experiences. Thus, each student’s participation is valued and honored as part of this 
learning process. One important aspect of a Jesuit education is learning to respect the rights and 
opinions of others. Please respect others by (1) allowing all classmates the right to voice their 
opinions without fear of ridicule, and (2) not using profanity or making objectionable (gendered, 
racial, or ethnic) comments, especially comments directed at a classmate. If you do not meet 
expectations for participation, you will receive a course deduction of two points per class. 
 
Peer Teaching (20%). Students will form small groups and present a theory selected from those 
covered in class and facilitate class discussion. Each group will use guidelines provided by the 
instructor which specify the content and structure of the presentation. The guidelines will also 
divide the presentation into sections, so group members can discuss, and each choose one section 
of interest. The grade will be based on group and individual performance. The instructor will 
provide learning materials supplementing the student presentation. 
 
Theory Application Papers (30%): Students will select one theory from the theories covered in 
class and use it to conceptualize a case scenario. Students will write three to four pages 
describing how they would apply the concepts and techniques of that theory to a case provided 
by the instructor. The focus of the paper should be on the specific concepts of the theory that 
apply to the client as evidenced by their behavior/thoughts/feelings. If there are some aspects of 
the theory that might be problematic even if the overall theory appears useful, include this in the 
analysis. Finally, describe how treatment might progress for the client according to the chosen 
theory. Students will complete two theory application papers throughout the semester. Papers 
will be 3-4 pages in length, 12-point font, double-spaced, use 1-inch margins.  
 
Optional Video Demonstration: Students may select to replace one theory application paper 
with a video demonstration utilizing a theory covered in class. Students will be responsible for 
finding a volunteer to act as the client. Students may utilize the case vignette provided by the 
instructor or use a case scenario they have developed on their own. Students will submit their 
video recording as well as a brief time-stamped review highlighting the techniques attempted in 
the video demonstration. Recordings should be long enough to demonstrate knowledge and 
techniques of the chosen theory and no longer than 20 minutes.  
 
Emerging Theoretical Orientation Paper (30%): In this course, students will learn about and 
critically analyze the major theoretical orientations in the field of counseling with a specific 
focus on theories relevant to work with children and adolescents. The content of this course is 
meant to facilitate students emerging theoretical orientations. Thus, students will write five to six 
pages outlining their emerging approach to counseling (combining at least 2 approaches 
discussed in class). The paper will include a discussion of: 
• Important distinctive elements of each theory chosen (major tenets of the approaches) 
• How the chosen theories mesh well together and complement each other 
• How students intend to combine technique and philosophy of each of the theories 
• Why these theories will work well within the school setting  



The paper will be written in APA style. It should be 5-6 pages in length, 12-point font, double-
spaced, and use 1-inch margins. Students should cite at least 4 sources outside of the textbook. 
Students may select to cite sources provided in the resources folder on Sakai. All sources must 
be properly cited.  
 
Grading: 
90.0-100% = A 
87.0-89.99% = B+ 
80.0-86.99% = B 

77.0-79.99% = C+ 
70.0-76.99% = C 
60.0-69.99% = D 
<60% = F

 
Late Assignment Policy: Late assignments will not be accepted without the previous permission 
of the instructor. If an extension is granted, grades will be lowered by 10%. Therefore, any 
anticipated situations that may affect turning in materials on time should be discussed with the 
instructor. 
 
SCHOOL OF EDUCATION VISION: 
The School of Education of Loyola University Chicago is a community that seeks to transform 
members to impact local and global communities through the principles of social justice. 
 
SCHOOL OF EDUCATION MISSION: 
The School of Education at Loyola University Chicago, a Jesuit Catholic urban university, 
supports the Jesuit ideal of knowledge in the service of humanity. We endeavor to advance 
professional education in service of social justice, engaged with Chicago, the nation, and the 
world. To achieve this vision, the School of Education participates in the discovery, 
development, demonstration, and dissemination of professional knowledge and practice within a 
context of ethics, service to others, and social justice. We fulfill this mission by preparing 
professionals to serve as teachers, administrators, psychologists, and researchers who work 
across the developmental continuum, and by conducting research on issues of professional 
practice and social justice.  
 
SCHOOL OF EDUCATION CONCEPTUAL FRAMEWORK: 
Social Action through Education. As a counselor or counseling psychologist, you can be a 
vehicle of social justice in whatever setting you work and in whatever role you exercise in your 
career. This course will provide you with the knowledge that you need to assure that your 
professional efforts to alleviate suffering and promote self-development and self-determination 
are culturally relevant, theoretically grounded, and evidence-based. 
 
DIVERSITY: 
Your programs are committed to issues of diversity, including, but not limited to, ability status, 
ethnicity, gender, race, sexual orientation, and social class. This course will cover a variety of 
theoretical and evidence-based approaches to working with diverse children, adolescents, 
families, and communities. 
 
DISPOSITIONS: 
Each course in the School of Education focuses on one or more professional dispositions. 
Students are offered opportunities to receive feedback on their dispositional growth in the areas 



of Professionalism, Inquiry, and Social Justice. The specific disposition that students should 
develop in this class is Professionalism. The descriptions of the expected behaviors for the listed 
disposition can be found on the rubric posted in LiveText for this course. 
 
STUDENT SUPPORT: 
Special Circumstances--Receiving Assistance 
Students are urged to contact me should they have questions concerning course materials and 
procedures. If you have any special circumstances that may have some impact on your 
coursework, please let me know so we can establish a plan for assignment completion. If 
you require assignment accommodations, please contact me early in the semester so that 
arrangements can be made with Student Accessibility Center (SAC) (http://www.luc.edu/sac/). 
 
Center for Student Access and Assistance (CSAA)  
Should you encounter an unexpected crisis during the semester (e.g., securing food or housing, 
addressing mental health concerns, managing a financial crisis, and/or dealing with a family 
emergency, etc.), I strongly encourage you to contact the Office of the Dean of Students by 
submitting a CARE Referral for yourself or a peer in need of support: www.LUC.edu/csaa. If 
you are uncomfortable doing so on your own, please know that I can submit a referral on your 
behalf.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

https://www.luc.edu/sac/
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TENTATIVE COURSE SCHEDULE: 
 
Jan 18  Introduction to course      Chapters 3 
  The Counseling Process  
 
Jan 25  Psychoanalytic Counseling      Chapter 2 & 5 
  Developmental, Contextual, & Cultural Considerations 
 
Feb 1  Person-Centered Counseling     Chapters 6 
   
Feb 8  Behavioral Counseling      Chapter 8  
 
Feb 15  Cognitive Behavioral Therapy    Chapters 12 & 13 
  Rational Emotive Behavior Therapy  
      
Feb 22  Special Topics: Trauma & Bullying     Chapter 15  
  Theory Application Paper due by 11:55 pm  Weisz & Kazdin 
 
Mar 1  Narrative Counseling       Chapters 1 & 2  
          Winslade & Monk 
Mar 8   SPRING BREAK 
 
Mar 15  Solution-Focused Counseling     Chapter 10 
 
Mar 22  Adlerian/Individual Psychology     Chapter 7  
 
Mar 29  Gestalt Counseling      Chapters 11 
    
Apr 5  Special Topics: Family Theories       Chapter 15 
  Theory Application Paper due by 11:55 pm 
 
Apr 12  Special Topics: Play Therapy & Group Counseling   Chapter 17 & 18 
 
Apr 19  Summary and Integration of Theories  
  Course Wrap-Up  
  **Guest Speakers  
 
Apr 26  Emerging Theoretical Orientation Paper due by 11:55 pm  
 
*Readings listed are the required readings for each class. The course will also engage 
additional suggested readings from the previously identified texts as well as additional media 
which will be posted to Sakai. 
 
**A panel of students currently completing their clinical practicums will visit our final class to 
share their experiences working in schools and how they utilize theories in their work with 
children and adolescents.  



Loyola University Chicago 
School of Education 
Syllabus Addendum 

 
Smart Evaluation  
Towards the end of the course, students will receive an email from the Office of Institutional 
Effectiveness reminding them to provide feedback on the course. They will receive consistent 
reminders throughout the period when the evaluation is open, and the reminders will stop once 
they have completed the evaluation.  
 
• The evaluation is completely anonymous. When the results are released, instructors and 

departments will not be able to tell which student provided the individual feedback.  
• Because it is anonymous and the results are not released to faculty or departments until after 

grades have been submitted, the feedback will not impact a student’s grade.  
 

The feedback is important so that the instructor can gain insight into how to improve their 
teaching and the department can learn how best to shape the curriculum.  
The 13 possible objectives you will select from are listed below:  
1. Gaining a basic understanding of the subject (e.g., factual knowledge, methods, 
 principles, generalizations, theories)  
2. Developing knowledge and understanding of diverse perspectives, global awareness, or 
 other cultures  
3. Learning to apply course material (to improve thinking, problem-solving, and decisions)  
4. Developing specific skills, competencies, and points of view needed by professionals in   
 the field most closely related to this course  
5. Acquiring skills in working with others as a member of a team  
6. Developing creative capacities (inventing; designing; writing; performing in art, music      
 drama, etc.)  
7. Gaining a broader understanding and appreciation of intellectual/cultural activity (music,  

science, literature, etc.)  
8. Developing skill in expressing oneself orally or in writing  
9. Learning how to find, evaluate and use resources to explore a topic in-depth  
10. Developing ethical reasoning and/or ethical decision making  
11. Learning to analyze and critically evaluate ideas, arguments, and points of view  
12. Learning to apply knowledge and skills to benefit others or serve the public good  
13. Learning appropriate methods for collecting, analyzing, and interpreting numerical 
 information  
 
Dispositions  
All students are assessed on one or more dispositional areas of growth across our programs: 
Professionalism, Inquiry, and Social Justice. The instructor in your course will identify the 
dispositions assessed in this course and you can find the rubrics related to these dispositions in 
LiveText. For those students in non-degree programs, the rubric for dispositions may be 
available through Sakai, TaskStream, or another platform. Disposition data is reviewed by 
program faculty on a regular basis. This allows faculty to work with students to develop 
throughout their program and address any issues as they arise.  



 
Digication 
All students, except those who are non-degree, may have access to DIGICATION to complete 
the benchmark assessments aligned to the Conceptual Framework Standards and all other 
accreditation, school-wide and/or program-wide related assessments.  
 
Digication is Loyola’s ONLINE portfolio platform. Many of the School of Education programs 
utilize Digication for Assessment and data collection to manage accreditation and licensure 
requirements. Your professor and Program chair will work with you to better understand 
submission requirements that are specific to courses and programs. 
 
Syllabus Addendum Link  
 
https://www.luc.edu/education/academics/syllabi/   
 
This link directs students to statements on essential policies regarding academic honesty, 
accessibility, ethics line reporting and electronic communication policies and guidelines. We ask 
that you read each policy carefully.   
 
This link will also bring you to the full text of our conceptual framework that guides the work of 
the School of Education – Social Action through Education.   
 
 
 

https://luc.digication.com/app/
https://www.luc.edu/education/academics/syllabi/
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